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NATIONAL MIDDLE SCHOOL ASSOCIATION

PROGRAMMATIC STANDARDS FOR DOCTORAL MIDDLE LEVEL TEACHER PREPARATION

Standard 1. Middle Level Courses and Experiences
Institutions preparing middle level teachers have courses and field experiences that specifically and directly address middle level education.
Indicators
1. The middle level conceptual framework establishes a shared vision for the programs efforts in preparing educators to work in middle level schools.

2. Courses address topics such as middle level philosophy and organization, young adolescent development, middle level curriculum, and middle level instruction.

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	The conceptual framework of the program fails to demonstrate a shared vision for the preparation of middle level teacher candidates. It lacks documentation that it provides the basis for coherence among curriculum, instruction, field experiences, clinical practice, assessment, and evaluation.
	The conceptual framework of the program reflects a shared vision for the preparation of middle level teacher candidates. It provides the basis for coherence among curriculum, instruction, field experiences, clinical practice, assessment, and evaluation. It is consistent with the unit conceptual framework.
	The conceptual framework of the program clearly reflects a shared vision for the preparation of middle level teacher candidates. It provides the basis for coherence among curriculum, instruction, field experiences, clinical practice, assessment, and evaluation. It is well articulated, knowledge-based, and consistent with the unit conceptual framework.

	The program fails to include courses that directly address middle level education (e.g., middle level philosophy and organization, young adolescent development, middle level instruction).
	The program includes courses that directly address middle level education (e.g., middle level philosophy and organization, young adolescent development, middle level instruction).
	The program includes well-planned and articulated courses that focus on young adolescents and middle level education (e.g., middle level philosophy and organization, young adolescent development, middle level instruction). The content of these courses comprehensively address the middle level knowledge base and NMSA standards.


Standard 2. Qualified Middle Level Faculty
Institutions preparing middle level teachers employ faculty members who have middle level experience and expertise.
Indicators
1. Faculty members hold advanced degrees in areas that provide appropriate backgrounds to teach in the program.

2. Faculty members have demonstrated their interest and expertise in middle level education.

3. Faculty members are active scholars in middle level education.

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Faculty members who teach in the program lack advanced degrees that are appropriate for preparing middle level candidates (e.g., middle school education, curriculum and instruction). They possess limited knowledge of young adolescent development and the consequent implication of that knowledge for student development, teaching, and learning.
	Faculty members who teach in the program hold advanced degrees that are appropriate for preparing middle level teacher candidates (e.g., middle school education, curriculum and instruction). They are knowledgeable about young adolescent development and the implication of that knowledge for student development, teaching, and learning. 
	Faculty members who teach in the program hold advanced degrees that focus directly on the preparation of middle level teacher candidates (middle school education, curriculum and instruction with a middle level emphasis). They are very knowledgeable about young adolescent development and the implication of that knowledge for student development, teaching, and learning.

	Faculty members fail to show how appropriate knowledge about one or more disciplines and are not active scholars in middle level education. They have failed to demonstrate an interest in middle level education.
	Faculty members are knowledgeable about one or more disciplines and have demonstrated their interest and expertise in middle level education. They are also active scholars in middle level education.
	Faculty members are knowledgeable about two or more disciplines and are recognized scholars in middle level education.

	Faculty members lack experience as middle level educators (e.g., middle level teaching, middle level administration).
	Faculty members have experience as middle level educators (e.g., middle level teaching, middle level administration).
	Faculty members have rich and varied backgrounds as middle level educators (e.g., middle level teaching, middle level administration).
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NOTE: The following definition is used for the term “all young adolescents” throughout this standards document:
The middle level standards interpret “all young adolescents” to be inclusive, comprising students of diverse ethnicity, race, language, religion, socioeconomic status, gender, sexual orientation, regional or geographic origin, and those with exceptional learning needs. 
Standard 1. Young Adolescent Development
Middle level doctoral candidates analyze, synthesize, and evaluate the major concepts, principles, theories, and research related to young adolescent development, and they apply the knowledge gained in their practice.
Knowledge


Middle level doctoral candidates:

1.
Comprehensively understand the research underpinning of  the major concepts, principles, theories, of young adolescent development--intellectual, physical, social, emotional, and moral--and their interrelationships.

2. Have practiced professional knowledge based on research of health and sexuality issues of young adolescents.

3. Have a deep understanding of the context of classrooms, families, peer groups, communities and society on the development of all young adolescents as related in the professional literature.

4. Have an in-depth understanding of current research on the biological, psychological, and sociological range of differences among young adolescents and evaluate their effects on teaching and learning.

5. Comprehensively understand the current research on teaching/learning strategies that takes into consideration and capitalizes upon the developmental characteristics of all young adolescents.

6. Comprehend the implications of young adolescent development for school organization and components of successful middle level programs and schools as related in the current literature and other sources.

Dispositions

Middle level doctoral candidates:

1. Are positive and enthusiastic about all young adolescents.

2. Respect and appreciate the range of individual developmental differences of all young adolescents.

3. Hold high, realistic expectations for the learning and behavior of all young adolescents.

4. Believe that all young adolescents can learn and accept responsibility to help them do so.

5. Believe in the importance of being positive role models, coaches, mentors, and advocates for all young adolescents.

6. Believe that diversity among young adolescents is an asset.

7. Believe that their role includes helping all young adolescents develop to their full potentials.

Performances


Middle level doctoral candidates:

1. Teach preservice candidates and/or practicing professionals about the characteristics of young adolescents and their implications for teaching and learning.

2. Work with middle schools and/or universities to restructure programs based on young adolescent developmental characteristics, needs, and interests.

3. Serve as resources for policy makers in professional associations, state departments of education, and districts as they deliberate policy affecting young adolescents and the professionals who serve them.

4. Contribute to the middle level literature on adolescent development.

5. Inform parents, community members, and other stakeholders about nature and needs of all young adolescents.

6. Participate in activities that identify grants and other resources that promote developmentally responsive middle level schools and/or programs.

7. Present at state, national, and/or international conferences on topics related to adolescent development.

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Middle level doctoral candidates do not demonstrate an understanding of the research that underpins adolescent development. They do not discriminate among the best practices that promote the positive development of young adolescents.  
	The teaching and interactions of middle level doctoral candidates are thoroughly grounded in and explicitly exhibit an understanding of the research that underpins adolescent development. Based on their knowledge of scholarly literature, they effectively choose among the best practices that promote the positive development of young adolescents. 
	Middle level doctoral candidates consistently and comprehensively demonstrate an understanding of the research that underpins early adolescent development. Based on scholarly literature, they discriminate and evaluate the effectiveness of the best educational practices addressing the nature and needs of the young adolescents within a variety of organizational settings.  

	Middle level doctoral candidates are not committed to developmentally responsive organizational structures that foster socially equitable educational practices.  
	Middle level doctoral candidates create and work within developmentally responsive organizational structures that foster socially equitable educational practices.  
	Middle level doctoral candidates are committed to developmentally responsive organizational structures that foster socially equitable educational practices. Through their enthusiasm and knowledge, they are able to motivate other professionals to modify their teaching to respond to the developmental needs of young adolescents.

	Middle level doctoral candidates do not work to share their expanding knowledge of early adolescent development within a community wider than their own classroom.  Their professional practice does not reflect the principles of current research on the nature and needs of the early adolescent and these candidates will be role models for other educators.
	Middle level doctoral candidates communicate with others their expanding knowledge of early adolescent development within a community wider than their own classrooms. Their professional practice is grounded in and characterized by current research on the nature and needs of young adolescents. Middle level doctoral candidates consistently act as role models for other educators.
	Middle level doctoral candidates share their expanding knowledge of early adolescent development within a community wider than their own setting. Their professional practice reflects the principles of current research on adolescence and they are role models for other educators.  

	Middle level doctoral candidates fail to attend or contribute to activities to restructure programs and policies making schools more responsive to the needs of young adolescent students. They demonstrate weak understanding of young adolescent education and, as a consequence, are unable to act as resource persons with the broad education community.
	Middle level doctoral candidates actively participate in activities to restructure programs and policies making schools more responsive to the needs of young adolescents. They disseminate their developing expertise through professional writing and presentations.
	Middle level doctoral candidates take a leadership role in activities to restructure programs and policies at the local, state and/or national levels.  They disseminate their expertise through professional research, writing, grants writing,  and/or presentations.


Standard 2. Adult Development and Learning

Middle level doctoral candidates analyze, synthesize, and evaluate the major concepts, principles, theories, and research related to adult development and learning, and they apply the knowledge gained in their practice.
Knowledge
Middle level doctoral candidates:

1. Understand the theory, research, and pedagogy of adult learning.

2. Possess a breath and depth of understanding of the facilitation, change, and strategic planning process at the middle level.

3. Are knowledgeable about the theory, research, and practice of mentoring middle level educators.

4. Possess knowledge of content, context and process of middle level professional development.

5. Are knowledgeable about the theories, research, and practice of developing middle level leadership roles for all stakeholders.

Dispositions:

Middle level doctoral candidates:

1. Value the importance of providing developmentally appropriate professional development and mentoring for adult learners.

2. Value the need for continuous improvement based on research based decision-making.

3. Believe in the leadership capacity of all middle level stakeholders.

4. Value the role of facilitation, change, and strategic planning processes in middle level reform.

Performances:


Middle level doctoral candidates:

1. Facilitate a wide variety of effective professional development activities.

2. Effectively teach adults utilizing a variety of appropriate strategies.

3. Create professional development experiences that address adult learner’ needs and learning styles.

4. Collaborate with other middle level stakeholders to create leadership opportunities.

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Middle level doctoral candidates lack understanding and appreciation for adult developmental and learning issues.
	Middle level doctoral candidates are attuned to and act upon adult development and learning issues.
	Middle level doctoral candidates have great understanding and appreciation for adult developmental and learning issues, and thus utilize theoretical knowledge to enhance adult learning and development.

	Middle level doctoral candidates do not have an understanding of the theory of change as a tool in the process of reform in middle level education.
	Middle level doctoral candidates exhibit a through knowledge 

of the theory change as it relates to the process of middle level educational reform.
	Middle level doctoral candidates create opportunities for positive change in the process of reform in middle level education.

	Middle level doctoral candidates lack understanding about collaboration, needs, and processes among stakeholders for the purpose of developing leadership for reform in middle level education. 
	Middle level doctoral candidates have an understanding of the roles and needs for collaboration among stakeholders for the purposes of developing middle level educational reform.
	Middle level doctoral candidates actively seek collaboration among stakeholders for the purpose of developing effective leadership for the middle educational reform.

	Middle level doctoral candidates fail to understand or acknowledge individual, school and district educational needs, and therefore fail to create professional development opportunities to address issues that may hinder middle level educational reform..
	Middle level doctoral candidates understand how to and can create professional development opportunities that address individual, school, and district needs toward the process of middle level educational reform.
	Middle level doctoral candidates purposefully create professional opportunities to help address individual and institutional needs in the process of middle level educational reform.


Standard 3. Middle Level Philosophy and School Organization
Middle level doctoral candidates analyze, synthesize, and evaluate the major concepts, principles, theories, and research underlying the philosophical foundations and organizational components of highly effective middle level schools, and they apply the knowledge gained in their practice.

Knowledge 

Middle level doctoral candidates:
1. Comprehensively understand the research underpinning the philosophical foundations of developmentally responsive middle level programs and schools.

2. Have practiced professional knowledge about historical and contemporary models of schooling for young adolescents and the advantages and disadvantages of these models.

3. Comprehend the body of scholarly literature dealing with the rationale and characteristic components of developmentally responsive middle level schools.

4. Based on scholarly literature, discriminate among best practices for the education of young adolescents in a variety of school organizational settings (e.g., K-8, 5-8, 7-12 organizational plans).

5. Understand that the team process is the most effective strategy for school improvement and student learning and that flexible scheduling provides the best context for teachers to meet the needs of all young adolescents.

Dispositions
Middle level doctoral candidates:

1. Believe in the philosophical foundations that support developmentally responsive, socially equitable programs for all young adolescents.

2. Are committed to the application of middle level philosophical foundations in their practice.

3. Are supportive of organizational components that maximize student learning.

4. Are committed to developmentally responsive and socially equitable teaching, learning, and schooling in a variety of organizational settings.

Performances

Middle level doctoral candidates: 

1. Use middle level philosophical and historical foundations, to teach preservice candidates and/or practicing professionals.

2. As developing experts in middle level research, work with middle schools and/or universities to restructure programs based on philosophical and historical foundations.

3. Assist policy makers in professional associations, state departments of education, or districts as they deliberate policy affecting middle level students and professionals.

4. Contribute to the philosophical and historical middle level literature.

5. Inform parents, community members, and/or other stakeholders about the philosophical and historical foundations of middle level education.

6. Participate in grant writing activities and/or identify other resources to promote middle level education.

7. Present at state, national, and/or international conferences on issues involving middle level philosophical and historical foundations.

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Middle level doctoral candidates do not consistently and comprehensively demonstrate an understanding of the research that underpins the philosophical and historical foundations of developmentally responsive middle level programs and schools. They do not discriminate among the best school organizational practices including teaming and flexible use of instructional time.  
	Middle level doctoral candidates comprehensively exhibit an understanding of the research that underpins the philosophical and historical foundations of developmentally responsive middle level programs and schools. Based on scholarly literature, they positively choose among the best school organizational practices including teaming and flexible use of instructional time.  
	Middle level doctoral candidates consistently and comprehensively demonstrate an understanding of the research that underpins the philosophical and historical foundations of developmentally responsive middle level programs and schools. Based on scholarly literature, they discriminate and evaluate the effectiveness of the best educational practices including teaming, adult advocacy programs, extra-curricular programs, and flexible use of instructional time within a variety of organizational settings.  

	Middle level doctoral candidates are not committed to developmentally responsive organizational structures that foster socially equitable educational practices.  
	Middle level doctoral candidates consistently support and employ developmentally responsive organizational structures that foster socially equitable educational practices.


	Middle level doctoral candidates understand and articulate the complex organizational characteristics of exemplary middle schools.  

They are committed to developmentally responsive organizational structures that foster socially equitable educational practices. 

Through their enthusiasm and knowledge, middle level doctoral candidates are able to motivate other professionals to move toward model middle level organizational programs.



	Middle level doctoral candidates do not share their expanding knowledge of philosophical and historical foundations within a community wider than their own classroom. Their professional practice does not reflect the principles of current research on middle level education and these candidates are not role models for other educators.  
	Middle level doctoral candidates communicate their expanding knowledge of philosophical and historical foundations within a community wider than their own classroom.. Their professional practice is strongly grounded in the principles of current research on middle level education and these candidates act as role models for other educators. 
	Middle level doctoral candidates share their expanding knowledge of philosophical and historical foundations within a community wider than their own setting. Their professional practice will reflect the principles of current research on middle level education and these candidates will be role models for other educators.    

	Middle level doctoral candidates do not actively participate in activities to restructure programs and policies.  They do not disseminate their developing expertise through professional writing and presentations.
	Middle level doctoral candidates actively engage in activities to restructure programs and policies. They will disseminate their developing expertise through professional writing and presentations.
	Middle level doctoral candidates take leadership roles in activities to restructure programs and policies at the local, state and/or national levels. They disseminate their expertise through professional research, grant writing, and/or presentations.


Standard 4. Middle Level Curriculum and Assessment
Middle doctoral candidates analyze, synthesize, and evaluate the major concepts, principles, theories, and research related to middle level curriculum and assessment, and they apply that knowledge in their practice.
Knowledge
Middle level doctoral candidates:

1.
Understand that middle level curriculum should be relevant, inviting, challenging, integrative, and exploratory.

2.
Select and adapt curriculum, instruction, resources, technology, and assessments that maximize students’ learning.


3.
Understand the interdisciplinary nature of knowledge and how to explore and make connections to different subject areas and life situations.


4.
Possess a comprehensive depth and breadth of content knowledge.


5.
Are very knowledgeable about middle level curriculum standards and models.


6.
Know how to incorporate all young adolescents’ ideas, interests, and experiences into curriculum.


7.
Understand their roles in the total school curriculum (e.g., advisory program, co-curricular activities and other programs).


8.
Understand effective curriculum assessment strategies.


9.
Know how to assess and select curriculum materials that are academically challenging, culturally sensitive, technologically sound, and personally motivating for all young adolescent learners.


10.
Know how to develop, implement, and assess advisory and other students’ advocacy programs that attend to the social and emotional needs of all young adolescents.


11.
Know essential theories and roles of assessment and their applications to middle level teaching and learning.

Dispositions
Middle level doctoral candidates:

1. Value the need for being knowledgeable and current in curriculum areas being taught.  


2.
View all areas of knowledge and skills as important.


3.
Value ongoing curriculum alignment and revision.


4.
Realize the importance of connecting curriculum and assessments to the needs, interests, and experiences of all young adolescents.


5.
Are committed to implementing an integrated curriculum that is challenging, relevant, integrative, and exploratory.


6.
Are committed to providing leadership in efforts to help colleagues and other stakeholders become more knowledgeable about middle level curriculum and assessment.

Performances

Middle level masters candidates:

1.
Make decisions about curriculum, assessment, resources, and technology that reflect an understanding of young adolescent growth and development.


2.
Use current knowledge and standards from multiple subject areas in planning, integrating, and implementing curriculum and assessment.

3.
Incorporate the ideas, interests, and experiences of all young adolescents in curriculum.

4.
Develop and implement integrated and integrative curriculum.

5.
Teach curriculum in ways that encourage all young adolescents to observe, question, and interpret knowledge and ideas from diverse perspectives.

6.
Participate in varied professional roles within the total school curriculum. (e.g., advisory program, co-curricular activities, professional development). 

7.
Participate in curriculum planning, alignment, and revision within the total school for school improvement.

8.
Select and assess curriculum materials that are academically challenging, culturally sensitive, technologically sound, and personally motivating for all young adolescent learners.

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Middle level doctoral candidates possess weak technical knowledge of the major concepts, principles, and theories that form the knowledge base of middle level curriculum and assessment.
	Middle level doctoral candidates understand the major concepts, principles, and theories that form the knowledge base of middle level curriculum and assessment.
	Middle level doctoral candidates demonstrate consistent and informed use of the major concepts, principles, and theories that form the knowledge base of middle level curriculum and assessment.

	Middle level doctoral candidates display poor knowledge of and limited ability to use the research related to middle level curriculum and assessment.
	Middle level doctoral candidates understand and analyze research related to middle level curriculum and assessment.
	Middle level doctoral candidates make pervasive use of research related to middle level curriculum and assessment.

	Middle level doctoral candidates fail to adequately employ the knowledge and research base of middle level curriculum and assessment in their professional practice.
	Middle level doctoral candidates apply their knowledge of middle level curriculum and assessment to the range of their professional practice.
	Middle level doctoral candidates take a leadership role in using and disseminating the knowledge and research base of middle level curriculum and assessment.


Standard 5. Teaching Field/Specialization Area(s)

Middle level doctoral candidates analyze, synthesize, and evaluate the major concepts, principles, theories, standards, and research related to their teaching field(s) and/or specialization area(s), and they apply the knowledge gained in their practice.

Knowledge







Middle level doctoral candidates:

1. Possess an understanding of the major concepts, principles, theories, standards, and research related to one or more teaching fields and/or specialization areas.

2. Know how to use these the major concepts, principles, theories, standards, and research to make interdisciplinary connections.

3. Are knowledgeable about the major concepts, principles, theories, standards, and research related to teaching and assessment strategies that are especially effective in their teaching fields and specialization areas.

4. Know how to use the major concepts, principles, theories, standards, and research to integrate state-of-the-art technologies and literacy skills in one or more teaching fields and/or specialization areas.

Dispositions

Middle level doctoral candidates:

1. Value the importance of staying current in the major concepts, principles, theories, standards, and research in their teaching fields and/or specialization areas.

2. Are committed to integrating content.

3. Are committed to using content specific teaching and assessment strategies.

4. Are committed to integrating state-of-the-art technologies and literacy skills.

Performances

Middle level doctoral candidates:
1.
Use their understanding of the major concepts, principles, theories, standards, and research to maximize student learning.

2.
Model the use of effective content specific teaching/learning strategies and assessments.

3.
Model strategies designed to engage all young adolescents in curriculum that incorporates their ideas, interests, and experiences.
4.
Model teaching/learning strategies that help all young adolescents understand the integrated nature of knowledge.


5.
Model the integration of state-of-the-art technologies and literacy skills.

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Middle level doctoral candidates do not demonstrate an understanding of the major concepts, principles, theories, standards, and research related to one or more teaching fields and/or specialization areas and do not know how to make interdisciplinary connections.
	Middle level doctoral candidates exhibit specialized knowledge grounded in the major concepts, principles, theories, standards, and research related to one or more teaching fields and/or specialization areas and know how to make interdisciplinary connections.
	Middle level doctoral candidates demonstrate a comprehensive understanding of the major concepts, principles, theories, standards, and research related to one or more teaching fields and/or specialization areas and model interdisciplinary connections.

	Middle level doctoral candidates display poor knowledge and a limited ability to use the major concepts, principles, theories, standards, and research related to instructional and assessment strategies that are especially effective in their teaching fields and/or specialization areas.
	Middle level doctoral candidates share knowledge and model the use of the major concepts, principles, theories, standards, and research related to instructional and assessment strategies that are especially effective in their teaching fields and/or specialization areas.
	Middle level doctoral candidates contribute to the major concepts, principles, theories, standards, and research related to instructional and assessment strategies that are especially effective in their teaching fields and/or specialization areas and publicly share their work with others.

	Middle level doctoral candidates fail to understand or employ the major concepts, principles, theories, standards, and research to integrate state-of-the-art technologies and literacy skills in one or more teaching fields and/or specialization areas.
	Middle level doctoral candidates share knowledge of and model the use the major concepts, principles, theories, standards, and research to integrate state-of-the-art technologies and literacy skills in one or more teaching fields and/or specialization areas.
	Middle level doctoral candidates create new ways to integrate state-of-the-art technologies and literacy skills in one or more teaching fields and/or specialization areas and publicly share their work with others.

	Middle level doctoral candidates lack enthusiasm and commitment to an up-to-date stance relative to the major concepts, principles, theories, standards, and research in their teaching fields and/or specialization areas and are not committed to integrating content.
	Middle level doctoral candidates value the importance of staying current in the major concepts, principles, theories, standards, and research in their teaching fields and/or specialization areas and are committed to integrating content, and advocate these to others.
	Middle level doctoral candidates value and advocate the importance of staying current in the major concepts, principles, theories, standards, and research in their teaching fields and/or specialization areas and are committed to integrating content, and publicly share these with others.

	Middle level doctoral candidates are not committed to using content specific teaching and assessment strategies or integrating state-of-the-art technologies and literacy skills.
	Middle level doctoral candidates consistently employ a range of content specific teaching and assessment strategies and integrating state-of-the-art technologies and literacy skills, and advocate these to others.
	Middle level doctoral candidates advocate their commitment to using content specific teaching and assessment strategies and integrating state-of-the-art technologies and literacy skills, and publicly share these with others.


Standard 6. Middle Level Instruction and Assessment
Middle level doctoral candidates analyze, synthesize, and evaluate the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of effective strategies to meet the varying abilities, interests, and learning styles of all young adolescents and adult learners.
Knowledge

Middle level doctoral candidates:

1. Understand the principles of instruction and assessment and the theories and research bases that support them.

2. Know a wide variety of teaching, learning and assessment strategies that are developmentally responsive and culturally sensitive.

3. Know that teaching higher order thinking skills is an integral part of instruction and assessment.

4. Are knowledgeable of the research on teaching basic concepts, skills of inquiry, problem solving, collaboration, and communication.

5. Know how to evaluate the effectiveness of teaching/learning strategies.

6. Understand how to facilitate and motivate student learning though the use of a wide variety of developmentally responsive materials and resources (e.g., computers, Internet, manipulative materials).

7. Teach others how to plan, implement, and evaluate a range of technology resources (e.g., audio and video presentations, computers) that are appropriate for young adolescent learners.

8. Know effective theories and models of developmentally responsive classroom climate and management.

9. Teach curriculum in ways that encourage young adolescents to observe, question, and interpret knowledge and ideas from diverse perspectives.

10. Understand and analyze the multiple roles of assessment in the instructional process (e.g. monitoring learning, evaluating student progress, and modifying teaching strategies).

11. Know how to select and develop formal, informal, and performance assessment techniques based on their advantages and limitations.

12. Understand how assessment strategies should be used in various learning environments and for specific achievement goals.

13. Understand local, state, and national assessment systems and how they inform the instructional environment.

14. Understand state, regional, and national accreditation of school and university programs.

Dispositions

Middle level doctoral candidates:

1. Value the need for a repertoire of teaching, learning and assessment strategies that are appropriate for teaching all young adolescents.

2. Value the need for providing and maintaining culturally sensitive, developmentally responsive environments that maximize student learning.

3. Believe that instructional planning must be developmentally responsive.

4. Value opportunities to plan instruction collaboratively with teammates and other colleagues.

5. Value on-going and varied assessment strategies.

6. Believe in basing instruction on assessment results.

7. Appreciate the importance of teaching, learning and assessment strategies that are supported by research and successful practice.

8. Believe that good instruction is based on a variety of informal, formal, and performance assessments.

9. Appreciate the importance of teaching, learning, and assessment strategies that are current, knowledge-based, and supported by research and successful practice.

10. Are committed to using assessment to identify students’ strengths and promote student growth rather than deny student access to learning.

11. Are committed to performance based, collaborative assessment of prospective and practicing middle level educators.

12. Believe that program evaluation is necessary for program and school improvement.

Performances

Middle level doctoral candidates:

1. Use a variety of teaching/learning strategies and resources that motivate young adolescents to learn.

2. Create learning experiences that encourage exploration and problem solving so young adolescents can be actively engaged in learning.

3. Plan effective instruction individually and with colleagues.

4. Teach others how to plan, implement and evaluate classroom instruction.

5. Model opportunities where all young adolescents are engaged in independent and collaborative inquiry.

6. Use a variety of formal, informal and performance assessments to modify teaching/learning strategies.

7. Participate in professional development activities that increase their knowledge of effective teaching/learning strategies.

8. Establish equitable, caring and productive learning environments for all young adolescents.

9. Employ fair, effective, and developmentally responsive classroom management.

10. Implement a variety of developmentally responsive assessment measures such as portfolios, authentic assessments and student self-evaluation.

11. Maintain useful records and create defensible plans for evaluation of student work and achievement.

12. Communicate assessment information knowledgeably and responsibly to students, families other educators, community members and other appropriate audiences.

13. Provide all young adolescents with opportunities to engage in independent and collaborative inquiry.

14. Participate in professional development activities that increase their knowledge of effective teaching/learning and assessment strategies.

15. Establish, maintain, and promote fair, effective, and positive learning environments for all young adolescents.

16. Use supervisory skills to monitor and improve the teaching of others.

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Middle level doctoral candidates neither understand nor value the major concepts, principles, and theories related to effective instruction and assessment at the middle level.
	Middle level doctoral candidates demonstrate an understanding of the major concepts, principles, and theories related to effective middle level instruction and assessment.
	Middle level doctoral candidates exhibit deep and extensive knowledge of middle level instruction and assessment that is grounded in the major concepts, principles, and theories related to effective middle level instruction and assessment.

	Middle level doctoral candidates are ignorant of the research base of effective middle level instruction and assessment.
	Middle level doctoral candidates exhibit firm understanding of the research that provides the foundation for effective instruction and assessment.
	Middle level doctoral candidates maintain a complex and thorough understanding of middle level curriculum and assessment.

	Middle level doctoral candidates fail to respond to the needs of young adolescents or adult learners in their classroom instruction and assessment.
	Middle level doctoral candidates employ a range of instructional and assessment strategies that respond to the unique needs of young adolescent and adult learners.
	Middle level doctoral candidates instruction and assessment is grounded in a rich and extensive knowledge and practice base that is founded on meeting a wide range of developmental needs of both young adolescent and adult learners.


Standard 7. Middle Level Research
Middle level doctoral candidates analyze, synthesize, evaluate, and conduct research related to middle level education, and they apply the knowledge gained in their practice. 

Knowledge
Middle level doctoral candidates:

1. Have a comprehensive knowledge of middle level scholarly research.

2. Understand how to collect, analyze, and share data from various sources related to improvement of middle level education.

Dispositions

Middle level doctoral candidates:

1. Value the importance of middle level research and its implications for their practice.

2. Are committed to the importance of expanding the middle level research knowledge base.

Performances tc "Performances " \l 2


Middle level doctoral candidates:

1.
Collect, analyze, and share data to expand the middle level education knowledge base.

2.
Use the middle level research knowledge base in their practice.

3.
Share the results of their research with colleagues and other audiences.
	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Middle level doctoral candidates display poor knowledge of and limited commitment to research as it relates to middle level educational reform.
	Middle level doctoral candidates have a comprehensive knowledge of publishable research.
	Middle level doctoral candidates have an appreciation for, and value published and disseminated research findings.

	Middle level doctoral candidates neither possess the ability to nor value the importance of conducting educational research to expand the knowledge base of middle level education.
	Middle level doctoral candidates have a working knowledge of how to conduct research, collect, analyze, and synthesize research data for practice in middle level education.
	Middle level doctoral candidates conduct research that is not only publishable, but adds and expands the knowledge base of middle level education.
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